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Greetings colleagues

Welcome to the June edition of the e-child TIMES.  With election fever in the air, 
it is a good time to remind all sides of politics of the importance of leadership 
in early childhood learning and development. Child Australia advocates for 
children on many levels; including publications like this, and across a range 
of platforms such as conferences, training events and webinars.  We have 
three messages that we would like to convey to policymakers, regardless of 
political persuasion:
The critical importance of access to quality early learning and care for all 
children from birth to five;
• That access to quality early learning and care needs to be recognised as 

a  universal human right not a workplace strategy; and
• The call for cross-portfolio Federal Government approaches that support 

coordination of key areas such as child health, education and care, and 
family support.

Dawson Ruhl
A WORD FROM THE CEO

You may notice a theme around the importance of relationships running through the articles in this month’s 
edition of e-child TIMES.  It cannot be emphasised enough how important the quality of our interactions with 
children are in achieving the learning and developmental outcomes we strive for in various settings.

I had the pleasure of attending a Master Class with Dr Daniel J. Siegel at a recent conference in Melbourne.   
Dr Siegel makes the connection between relationship and brain development:

“We now know that the way to help a child develop optimally is to help create connections in 
her brain—her whole brain—that develops skills that lead to better relationships, better mental 
health, and more meaningful lives. You could call it brain sculpting, or brain nourishing, or 
brain building. Whatever phrase you prefer, the point is crucial, and thrilling: as a result of the 
words we use and the actions we take, children’s brains will actually change, and be built, as 
they undergo new experiences.”  (Siegel & Bryson, 2015)

We look forward to learning more about Dr Siegel’s work as he will be joining us in Perth for our Early Childhood 
Learning & Development Conference in March 2017. More details will be shared with you all soon.

I hope you enjoy the articles in this edition and I sincerely hope that the three key messages above resonate with 
those that can truly help us to make a difference in the lives of children.

Dawson Ruhl

Siegel, D.J., & Bryson, T., (2015) No-Drama Discipline: The Whole-Brain Way to Calm the Chaos and Nurture Your 
Child’s Developing Mind. Scribe Publications: Carlton North, Australia.
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Registrations for the conference are now open

 
Click here to view  

and download  
the Prospectus

One of our keynote speakers at ECLD Conference will be: Dr Dan Siegel
An award-winning educator, Dr Dan Siegel is currently clinical 
professor of psychiatry at the UCLA School of Medicine where he 
is on the faculty of the Centre for Culture, Brain, and Development 
and the Co-Director of the Mindful Awareness Research Centre (Los 
Angeles, USA). 

Dr. Siegel is also the Executive Director of the Mindsight Institute, 
an educational organization, which offers online learning and in-

person lectures that focus on how the development of mindsight in individuals, families 
and communities can be enhanced by examining the interface of 
human relationships and basic biological processes.

Dr. Siegel has published extensively including the internationally 
acclaimed text, The Developing Mind: How Relationships and 
the Brain Interact to Shape Who We Are (Guilford, 1999, 2012). This 
book introduces the field of interpersonal neurobiology, and has 
been utilized by a number of clinical and research organizations 
worldwide, including the U.S. Department of Justice, The Vatican’s 
Pontifical Council for the Family, Microsoft and Google. 

His professional book, The Mindful Brain: Reflection and Attunement 
in the Cultivation of Well-Being (Norton, 2007), explores the nature of 
mindful awareness as a process that harnesses the social circuitry of 
the brain as it promotes mental, physical, and relational health.
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RELATIONSHIPS MAKE US HUMAN

The way we think about early childhood education has changed a lot in a relatively short space of time. It’s 
amazing to remember that across Australia, guaranteed access to preschool education in the year before 
school is a very recent initiative. The Universal Access commitment from all Australian Governments (Federal, 
State and Territory) was only agreed in 2009. For a long time, education was something that only happened 
once children started formal primary education.

A wealth of research and evidence over the last two decades or so has started to significantly shift that viewpoint 
- highlighting not just the importance of preschool education in the year before school, but the fundamental 
importance of the first three years of brain development. As the Centre for Community Child Health succinctly 
puts it - “What happens to children in the early years has consequences right through the course of their lives.”

This places an enormous responsibility on those of us who work in 
early childhood education and care (ECEC). We are professionals 
working in a space where we can have a significant impact 
on the lives of the children we work with - impacts that will be 
felt far past the time they are no longer with us. Yet the ECEC 
sector remains fragmented, poorly and inefficiently funded and 
situated within a market-based model that makes prioritising 
educational outcomes for children difficult.

The quality of learning children experience in ECEC settings is 
directly connected to the quality of the educators staffing 
those settings. Yet early childhood educators are some of 
the lowest-paid, and least-regarded, professionals working in 
Australia today. Data from ACECQA shows that Quality Area 1 - 
educational program and practice, is the Area most likely to be 
Not Met across the country.

This is clearly a big problem. Documentation and assessment of 
learning are regularly raised by educators and services as their 
biggest challenges. But as a sector, our difficult relationship with 
QA1 may be diverting our attention from practices that are just 
as - if not more - important.

The evidence is becoming clearer and clearer that how children 
experience relationships is fundamental to their development, 
and future success. Not just how adults develop relationships with them, but how they are supported to develop 
relationships with each other and also how the adults around them interact and engage with other adults.

Looking particularly at the earliest years of life, research is clear: what matters isn’t the most expensive new 
toy, the flashiest activity board or the “Baby Einstein” CD - but simply the quality and frequency of interactions 
between an attentive adult and a child. How many of us spend our time wondering what to order from the 
most recent “educational catalogue”, when we can do the most good with what we already have - ourselves!

The National Quality Standard recognises this - Relationships with Children is Quality Area 5, and includes strong 
guidance for services and educators to take this seriously as part of their work. But as the fifth out of seven 
areas, and with Quality Area 1 taking up a lot of our stress levels, it may be time to re-assess how seriously we 
take this part of our practice.

Liam McNicholas
The Importance of Relationships
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Liam McNicholas is a Canberra-based early childhood teacher, freelance writer and 
advocate, particularly focusing on early learning in political and policy contexts. He writes 
regularly at liammcnicholas.com, and can be found on Twitter @liammcnicholas.

Remember what the Centre for Community Child Health said: “What happens to children in the early years has 
consequences right through the course of their lives.” This has both positive and negative connotations. Positive 
experiences are likely to lead to positive outcomes - but negative experiences may actually damage children. 
As a sector, can we be sure that all - or even the majority - of our services, are places where interactions and 
engagement between children and educators are positive, warm and affirming? 

We know this isn’t the case, which represents a big challenge to the work we do. Disengaged, stressed and 
underappreciated educators are not in a position to provide the relationship-based learning environment that 
will help children thrive. This also has consequences for how children are supported to engage with each other, 
and with how educators engage with their colleagues. Role modelling of positive relationships and interactions 
is a key teaching strategy in the practice of relationships, but we know that developing strong, supportive and 
stable teams is a huge challenge for ECEC services.

Relationships are human - which means they are as challenging, complex, joyous, frustrating and as rewarding 
as human beings themselves! But despite this, there are two keys reasons to take another look at how they are 
happening in our services.

1. We know it is the foundation for the rest of the work  
 we do; and
2. It is something we have complete control over.

We may be struggling to raise funding to renovate that 
old room, we may be still working together to develop 
an approach to documenting learning, we may be 
challenged by our resource budget - but the simple day-
to-day, moment-to-moment way we spend time with 
children is entirely within our control, and it can change for 
the better today.

If you’re an educator working directly with young children, 
start to assess your own interactions with children. Are they 
always positive? Do they always treat young children with 
respect and dignity? Do you ever ignore children, or is 
there a child in your room that is quiet and misses out on 
attention from you or your team? Long experience in any 
role in any profession can lead to disengagement - doing 
the same things day in day out can easily lead to poor 
relationships and interactions. Consciously challenge this, 
ignore the paperwork for a day and just be with children 
for day. Laugh and joke, smile and play. This is the work of 
early childhood.

If you are a leader in a service or organisation, take additional responsibility for ensuring that relationships are taken 
as seriously as every other aspect of operation - if not more so. We would not tolerate educators who consistently 
arrive late or miss shifts. The same should be said for the interactions your team are enacting with young children 
- in fact, it should be less tolerated. Set the expectations for your team, and ensure they are upheld, but crucially 
role-model and exemplify that standard. Show your team, and your colleagues, how important the simple back-
and-forth with children can be, and how it should be valued.

Services that practice positive relationships with children will be supporting their ongoing learning and development 
in real and concrete ways - the documentation and planning will follow.
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Doreen Blyth
A TEACHER TELLS HER STORY

We are in a lovely room decorated in the way you will see on many websites, all light and airy with lovely 
low furniture and interesting places to sit, imagine, play, learn and explore.  

Sitting on the floor in this room, I see enthusiasm, great communication skills, thinking happening with 
every interaction, and love.

I am here to talk to an experienced former classroom teacher about why she works in early childhood. 
She is busy so while I am waiting, and with permission1, I read the documentation on one of the children. I see 
great thought here2- one thing that struck me was a strong discussion of the child’s background, not a form 
asking about how many siblings, rather a discussion of being a sibling in a large family (5 children) and the pros 
and cons from the parents and siblings perspective. They were all involved. 

To the side, the teacher has written an analysis, 
noting amongst other things, that a child from 
a large family will be learning from the family, be 
familiar with groups, be communicating on a range 
of levels, love hearing and seeing activity, but may 
need some support to recognise that his peers were 
not as developed as his siblings. They noted that 
some reading they had done said that this situation 
can potentially can lead to confusion and perhaps 
social frustration, the stress from which may have an 
impact on development and learning. There was 
a great discussion of learning, what it can look like 
and the best conditions for learning. 

After the observation was a note in different handwriting3, it was a note from mum. She was concerned that 
in her hectic but happily noisy home, her child wasn’t getting the skills of quiet relaxation – ‘that time when 
imagination can soar’.   She had read and talked to the staff and learned that this time was critical for learning 
in general, problem solving and learning to think creatively.  She had also heard on Facebook that it was good 
for mental health4. 

A plan was developed5 and from the looks of it, the anticipation was critical and timely but from the progress 
notes, he has been progressing well toward his planned outcomes. 

To the side, the teacher had written that listening to quiet stories, happy quiet experiences such as different 
music, listening to sounds such as the wind and providing a range of ‘hide away’ environments were working. 
The child was snuggling into staff laps for a story and staying for longer and longer periods, crawling into the 
cushion area and staring out the window at other children playing and doing other activities for increasing 
lengths of time. Spontaneous quiet times were being treated with respect by all staff, no one sought to call him 
away from his story to lunch until he showed interest, and no one scooped him up in a hug if he was happily 
engaged in dreaming! 

His focused thinking times were almost double in length in 3 months and progress was being made on that still. 

After mum’s note was a note from the Health nurse. She supported the programmed efforts of the staff and 
made some recommendations about engaging mum in a local mothers group where she could participate, 
when she was able, as a mentor for other mums about working closely with Centre based staff. Looking over 
my shoulder, the teacher said ‘we celebrated when we read that!’

An important story to hear
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Tell me about your prior learning and your influences – in short – what brings you to work in a nursery?
“I has been keen to work in early childhood but was nervous, so I didn’t tell anyone but took some relief work 
one school holiday and fell in love with it! I learned so much in the degree but I needed an environment where 
I could tailor my strategies to the child in their family context.” 

I have to ask – what about the pay?
“They are good here but it is hard, I won’t kid 
you. Some of the staff here don’t have a car as 
a cost saver but I have children and can’t do 
that. The pay level hurts, because it is my whole 
family who are affected, but this is where my 
teaching really is valued and needed.”

Why the nursery? I expected you to be in the 
kindy room. 
“There are teachers in nurseries, I have met 
quite a few. If we all truly believe learning 
begins from birth, that shouldn’t be a surprise. 
The manager here occasionally asks me to 
work in the older children’s rooms but I feel I 
am more useful here.” 

How do you get on with your team?
“Are you talking about the qualification difference? There are some here who were at first openly questioning 
why a teacher was needed, and some who seemed worried about how to work with me.

I just became determined to show them all of the learning I could support them with, show them new ways 
of thinking and that I was very keen to learn from them. All of our qualifications contribute to the whole of the 
service here. Our professional perspectives make for some great discussions - we find our way.”  

Are you the Educational Leader?
“I am one of 2 Educational Leaders here. We feel that younger children and older children need different 
knowledge and approaches so we have 2.”

 

Doreen Blyth
Senior Advisor, Quality and  Standards
Prior to this position, Doreen was Principal Policy Officer in Children’s Services with the WA 
Government. She had direct involvement in the development and implementation of the 
National Quality Framework.  She has presented at a large number of conferences across 
Australia and is currently writing on regulation, policy and educational leadership.  

References
1. I checked with the Service Nominated Supervisor who checked with the child’s parents  

2. Quality Area 1 of the NQS and in regulations 73 to 76 of the Education and Care Services National 
Regulations and section 168 of the Education and Care Services National Law.  

3. This service follows: The Guidelines for documenting children’s learning Fact Sheet ACECQA  as well as  
a range of resources and guides from ACECQA and AITSL http://bit.ly/1jwoJbY 

4. Kids Matter website and Facebook page -  https://www.kidsmatter.edu.au/ 

5. They rely on a range of resources but I noted they referred to Early Years Learning Framework Practice 
Based Resources - Developmental Milestones 2014 Community Child Care Co-operative Ltd (NSW) 
http://bit.ly/28NY5Yb
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For further information, or to book your consultation package, contact
our Quality Consultants.

P: 1800 783 768 (WA) or 1800 138 662 (NT)
E: wraparound@childaustralia.org.au

Consultancy Package

We offer a 2 hour consultation at your 
service which includes:

The importance of Inclusion Readiness

Practical assessment of staff inclusive 
practices

Analysis and reflection on current 
inclusion policies and philosophyinclusion policies and philosophy

Inclusion within the National Quality 
Framework

Developing a Strategic Inclusion Plan 
(SIP)

Recommendations for inclusive 
readiness

TAKE ADVANTAGE OF THE 
LIMITED TIME OFFER 

OF ONLY $290

Delivered by qualified,
sector  experienced 
consultants

Aligned to National 
Quality Area outcomes

Practical tools, resources Practical tools, resources 
and strategies developed 
exclusively for your 
Services needs to ensure 
embedded practices

*Conditions apply
Additional support options

are also available
Online options available

for $149*
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A STORY OF RESPECTFUL PRACTICE

From a theoretical perspective, research tells us that relationships are crucial to early childhood development.    

John Bowlby, believed to be the founding father of 
attachment theory, proposed a child first develops a 
primary attachment relationship with the person with 
the main responsibility of caring for them.  Then, from 
approximately 12 months, they begin to develop what 
is known as secondary attachments.  These secondary 
attachments are built with familiar adults such as their 
mother, father, siblings, grandparents, and of course, 
us educators.  Attachment relationships are vital as 
they support a child to develop what is known as 
“internal working models” which are essentially the 
blueprint for which behaviours to use when interacting 
with others.   When we treat children respectfully 
and support them to develop attached relationships 
with educators, they in turn learn that this is an 
appropriate way to behave towards another person.   
(Bowlby, 1969)

Respectful relationships are evident in a service in the way that educators interact with each other, with children, 
and with the families that attend the service.  Throughout the NQS and Frameworks there an advocacy for 
respectful relationships;

NQS Standard 5.1- Respectful and equitable relationships are developed and maintained with each child

EYLF/FSAC Outcome 1.4- Children interact with others with care, empathy and respect.  

EYLF/FSAC Principle- Secure, respectful and reciprocal relationships.  

The common word here is “respect”.  When young children are respected they will feel safe, secure and 
supported, which in turn will help them to be able to learn.  Older children will feel that their opinions are valued 
and that they are an important part of their service community when they are respected by educators.  

At the Child Australia Lockridge Campus in WA, we continually reflect on our relationships with children and 
research ways to further support and enhance them.     

In our nursery room, we use low chairs on the floor instead of highchairs.  Children are thus given the agency to 
choose to get themselves in and out of their seats, and the autonomy to express their needs (there is nothing 
more wonderful than watching a young child use their determination to get themselves into a chair and then 
turn to an educator with an “I did it!” look upon their face.) Children that are too young to sit in low chairs are 
fed individually in educators’ laps.  

In order to develop relationships with each baby, one-on-one time with an educator is always provided. 
Educators look for every possible moment through the day  Nappy changes for example, are both unhurried 
and meaningful parts of our curriculum- it is an important part of the day when a child has the undivided 
attention of the educator.

Within the older rooms, children are always asked for permission before having their nappy changed, and 
respected if (and when!) they say ‘no’.  

Nadia Wilson-Ali 
Why do respectful relationships matter? 
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Taking children’s choices, interests and opinions into consideration demonstrates to children that they are 
important to us, and that we respect their wishes.  Our Vacation Care program for the July holidays was designed 
entirely by the children.

Research has shown that young children can pick up on the stress hormones of their primary caregivers (Waters, 
West and Mendes, 1994)so we always ensure that the parents feel safe, secure and supported too, just as much 
as their children.  New families are invited to unlimited “stay-and-play” visits, so that we can get to know the 
child, the family and the context from which they have arrived.  Our aim is that by the time families have their 
first enrolled day, they have already begun to develop relationships with educators and feel settled into our little 
community.  

Reflection on practice is a critical aspect of our profession in education.  When reflecting on respectful relationships, 
I recommend starting with just two simple questions;
• Would I do this to an adult? 
• Is there a way that I can offer a choice in this?

For example

Would I walk up to an adult, pull out their trousers 
and sniff their bottom to see if they had a poo?

Why not? 

or

I know that I need to make decisions on their behalf 
at rest times, but what choices are available that I 
can offer?  

This is a busy profession and sometimes in the 
busyness of our day it is easy to forget about the most important part- the relationships.  

What message do we send our children when we change nappies as quickly as possible, conveyer belt style, so 
that we can move onto the planned activity from the program on the wall?  

Surely such an intimate moment should be more important?

Children in your service will learn how to interact with others based on how you interact with them.  If you would 
like to contribute to the development of caring, empathetic and respectful children, then begin by being caring, 
empathetic and respectful towards them- and, to quote Gandhi, ”be the change that you want to see”.

Bowlby, J. (1969). Attachment and loss: Volume 1. Attachment. New York: Basic Books.

Waters, S., West, T., & Mendes, W. (1994).  
Stress Contagion: Physiological Covariation Between  Mothers and Infants.  
Psychological Science 25(4), 934-942.  
doi:10.1177/0956797613518352.  

Nadia Wilson-Ali 
Director, Lockridge Campus and Quality Consultant
With a shared role of Quality Inclusion Consultant and Director of Campus, Nadia has an integrated 
understanding of service needs in WA.  She is experienced in strategic and change management and 
enjoys the support she can offer to her team and to other services. Nadia has an interest in employee 
engagement and believes the key to a successful service is engaged staff supported by management.  
Nadia is passionate about creating environments for children that are creative, educational and 
unique to each service.them- and, to quote Gandhi, ”be the change that you want to see”.
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Tina Holtom
THE CHANGING FACE OF PROFESSIONAL DEVELOPMENT

Let’s face it, we didn’t just happen to fall into a role where children are at the very core of what we do on a 
daily basis. It’s most certainly not just a ‘job’, and it’s so much more than a ‘profession’. Some would consider 
the work we do as a vocation “a type of work that you feel you are suited to doing and to which you should 
give all your time and energy” (Cambridge Dictionary). 

Regardless of individual views, we can all agree that when we work with children it is fundamentally because 
of a feeling of deep affinity, a need to do more, to support change and betterment.

When we work in a capacity where we have so much influence on children in their early years, it is not enough 
to have effective curriculum planning or the best pedagogical practices; we must know each child, implicitly 
well – their personality, their temperament, their capabilities, their health, their home life, and anything else 
influential in their lives. Each child must be provided a safe, warm, nurturing environment where they can  feel a 
sense of triumph and victory at their chosen task, from the simple to the complex, the concrete to the abstract, 
and they must be allowed  to do all of this at their own pace. This gives a child the confidence to aim for new 
heights, to challenge boundaries and to continue their natural curiosity in the world around them. 

Educators greatly influence these learning environments by exhibiting energy, enthusiasm, happiness, and 
by providing stimulating provocations that  encourage a child’s natural sense of wonder. Of paramount 
importance to both the educator and the child, is the educator’s continued passion for their own learning.

Because mediocrity is NOT OK when we work with children

National Quality Standard (NQS) Element 7.2.2 states 
“the performance of educators, coordinators and 
staff members need to be evaluated, with individual 
development plans in place to support performance 
improvement.” The key however, lies not only fulfilling 
the NQS requirements, but in remembering why 
professional development is critical. It shouldn’t be 
a task, a burden, or something ‘that I got told to do”. 
The motivation for continued learning should be a 
deeply ingrained passion in the hearts and minds of all 
professionals working with children. In fact, how could 
it not be? 

At Child Australia, our Professional Learning & Support 
team recently embarked on a journey of discovering 
what truly engages practitioners in their professional 
development and at what point the learning becomes 
part of their embedded practices.  Research tells us that 

simply engaging in workshops or in-services is not a predictor of improved quality in Services (Sheridan, Pope 
Edwards, Marvin & Knoche, 2009; Zaslow & Martinez-Beck, 2006), however what we do know, is that quality 
measures should rely on evidence of change and enhanced pedagogical reflection on actual practice 
(Marbina, Church & Tayler, 2012).

While there is a place for traditional learning methods, we recognise and understand the critical need for there 
to be a major shift in the way in which professional development is delivered to the sector for there to be any 
true change in practices or quality improvements. As part of this journey of discovery, we reflected on our own 
practices, the range of services offered, and the delivery methods, to discover what was most effective.

With Child Australia’s ‘Wraparound’ suite of services, our Consultants have been able to work closely with 
clients in a hybrid approach to help build the capacity of staff. This methodology means that each Service 
has a unique professional development plan designed with specific staff needs being addressed. Working 
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collaboratively with the Service, the Consultants 
created roadmaps to help guide the services 
through various phases. 

In the paper entitled “So what happens after the 
event? Exploring the realisation of professional 
development with early childhood educators”  
(Brown & Inglis, 2013) we learn about the ‘phases 
of capacity building’. The three phases are as 
follows:
1. Creating a vision for learning
2. Professional development and support session
3. Creating an in-centre support mechanism

By using this three phase approach as a base model, 
and modifying the professional development and 
training requirements, Child Australia has seen 
services grow from strength to strength, achieving 
significant improvements across all Quality Areas.  

With a dedicated team focused on improving 
quality evidence-based practices, the staff within 
the Professional Learning and Support team 
have been researching extensively to develop 
innovative, engaging courses and workshops with 
practical easy to implement strategies. Coupled 
with in-centre consultancy, this approach 
will continue to truly challenge and motivate 
participants to raise the bar across the sector. 

We all know that it simply isn’t acceptable to 
settle for mediocrity when working with children…

 

Tina Holtom is an Executive Manager at Child Australia, with the newly acquired   
responsibility of redefining the direction of ‘Professional Learning & Support’ provided to the Sector. 
Tina also supports the CEO and senior leadership team on executing the communications strategy. 
Tina has extensive experience in the Early Childhood Learning and Development sector, has 
previously owned and operated her own Early Learning Services, and has consulted widely on best 
practice models throughout the sector, schools, and various agencies.

Her career background has also included senior business management, teaching, and lecturing 
positions. Tina has tertiary qualifications in Business Management, Education, and is currently 
completing her Masters degree in Mental Health Science (Child Psychotherapy).

 
“Working alongside Child Australia and in 
particular working with Jen has been inspirational 
for both myself and my team, they are beginning 
to understand more that it’s not about how many 
resources we have or don’t have and have started 
to think more out of the box by using loose parts 
recycled materials and natural materials, to create 
effective play spaces and to use with the children.  

They are starting to become more aware of that 
planning cycle and using children’s interests more 
effectively, the way that they observe has started 
to change and they are using their observations to 
plan more efficiently for the child.   

For myself as a Director coming over from the 
UK, things are very different over here but I have 
always felt that I could approach Jen at any time for 
support and guidance, and the training that has 
been offered to my team has been inspirational 
and effective. We will definitely be looking at 
other professional development using Child 
Australia to improve our practice.”

Many Thanks,
Jenny Fry 
Director 
Collie Early Education Inc

not only because we have National Quality Standards that say so, but because we understand the positive 
influence that we can have in a child’s life.

It is an individual responsibility as a practitioner, to be both committed and passionate about staying ahead 
of one’s own professional development, but this is also a shared responsibility.  Service Directors, Leaders and 
providers of professional development, need to work collaboratively to keep the sector invigorated, energised 
and dedicated to continual improvement for the benefit of children in our care. 

To find out more about Child Australia’s unique approach to Professional Development and training, please 
email support@childaustralia.org.au or contact us on 1800 783 768 to speak to one of our Consultants.
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Elaine Banahan
COLLABORATING WITH HEALTH PROFESSIONALS

It started when a Family Day Care educator named Rachael McIlduff called Child Australia to make a 
request for specialist equipment – it was February 2016. 

Rachael runs her business as part of the Wanslea Metropolitan Family Day Care Scheme; she invited me to 
her home to discuss the request and to meet Nina. Nina has been attending family day care since she was a 
baby.

The first day I arrived at Rachael’s home I was invited 
into a large room full of lovely natural light. The children’s 
play environments were set up and the children were 
engaged in play. 

I was immediately struck by Rachael’s calm and happy 
nature. 

She invited me to sit on the floor and introduced myself 
to the all of the children. Nina was lying down on a play 
mat, the children moved around her playing, reading 
books, washing dolls and exploring a sand bucket. I said 
hello to Nina and sat by her side.

As Rachael and I sat and engaged with Nina we 
discussed her need for specialist equipment. But first, let me introduce Nina.

Nina is at the centre of the group. She turns 2 years of age this June. She has a diagnosis of Epilepsy and 
recurrent seizures, developmental delay and visual impairment. Nina needs physical support in all aspects 
of her day as muscle tone development is delayed, she is dependent on Rachael for everything whilst in her 
care.

Racheal does not decide on Nina’s learning goals alone. Rachael has strong relationships with Nina’s family, 
Occupational Therapist and Physiotherapist. The therapists have been to Rachael’s home to support Nina 
and Rachael. Everyone works together to achieve goals for Nina. 

Rachael explained the relationship with Nina’s family and therapist as a natural one where she can pick up her 
phone at any time of the day and know she has someone to talk with. Collectively a decision was made to ask 
for support to find some equipment that will assist Nina’s development. 

Rachael, with the support of the therapist team, chose to make a request for some equipment from our 
catalogue of equipment available. 3 chairs were requested; 2 floor chairs, one for inside and the other for 
outdoors. The third chair request was for a specialised Jenx chair. 

Kerry Beaney our specialist equipment coordinator sent the two floor chairs immediately to Rachael and 
researched options of where and how we could find the Jenx chair within the specialist equipment budget.

Kerry found some refurbished chairs. I sent information to Nina’s Physiotherapist and Occupational Therapist 
at Senses Australia. The therapist team decided to trial three slightly different chairs in Rachael’s home on the 
same day.

 
As Nina is growing in age and in size, Rachael wants to start including her in new and 
varied activities. Rachael felt it was crucial for Nina to experience meal times with 
other children and to have her own table top space for sensory exploration. Creating 
opportunities for independent play is a priority in Rachael’s plan for Nina.

Among the many stories we hear, this one stands out…
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I went to Racheal’s home to support her during the trial, to meet with the therapists and assist in any way 
possible. The therapists decided one of the chairs would be suitable for Nina with some minor adjustments. The 
chosen chair stayed at the house from the day of the trial and Kerry at Child Australia did the background work 
needed to approve the purchase. 

We were all feeling very positive about securing the chair as it was going to create so many new possibilities for 
Nina and would support Rachael in her home. 

 A month had passed and I often thought about Rachael’s Family Day Care, Nina and all the children. 

I contacted Rachael (ok - I missed Nina) and couldn’t wait to hear how Nina was going, and to discuss Nina’s 
transition to the new chair. 

I was very excited to see Nina in her chair and find out what changes and progress had been made. On this 
visit, Nina was happily sitting in her chair and as always, I was received with a warm welcome Rachael and all 
of the children. 

 It is the type of welcome I will always remember, the one that brightened up not just my day but my  
 whole week.  

Rachael and Nina demonstrated some of the chair movements and then showed me some of Nina’s interests 
and things she likes to do using the chair’s table top. Racheal put a piece of paper on the table top in front 
of Nina, opened up a packet of pencils. Racheal placed a coloured pencil into Nina’s hand, talking about 
colour.  Nina’s eyes became wider and looked so bright as Rachael engaged with her… 

 “she loves creative drawing and painting”

Rachael, why was it important for you to include Nina?
It is important to include all children. Including Nina means she can listen 
to the sounds of her peers playing and try new experiences outside of 
her home environment. Nina smiles when coming in the door - I can see 
it in her eyes. It is important for the other children in my home too. They 
make a new friend, sharing Nina’s day from a young age. 

What difference did strong partnerships with the family and therapy 
team make to you? 
I have a strong support network, I can ask for support with anything at 
all, big or small. The natural relationships I form are so all the children in 
my family day care community are supported. All children deserve to 
be supported. We role model being friends. 

What has taken place since requesting support from Child Australia and 
the specialist equipment arriving at your service?
Nina is brighter in her expressions. She has shown increased movement 
around our environment, having a choice of chairs to sit in and floor 
exercises make Nina less rigid. Nina now can hold a paint brush, paint 
and be creative independently because she has the correct seating 
and position for her. All children can enjoy morning tea together.

The difference one family day care educator can make to so many 
families in one community astounds me. Rachael is a true inspiration.  
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7 STEPS TO HAVING A DIFFICULT PERFORMANCE 
MANAGEMENT DISCUSSION WITH YOUR EMPLOYEE
Mikki Silverman

Raising your concerns with an employee about underperformance can be difficult – especially if the person 
is a long-term member of your team. 

Ideally, any issue of concern is dealt with as early as is possible, with respect and sensitivity to all concerned 
and is managed according to the requirements of the service as well as HR requirements. 

This can be daunting and is never anyone’s favourite situation; Mikki Silverman recognises the value of 
relationships and working in a close team and offers some advice on what to do:  

Remember the main requirement within services:

The performance of educators, co-
ordinators and staff members is evaluated 
and individual development plans 
are in place to support performance 
improvement. (7.2.2 National Quality 
Standard ACECQA) 

But also that there are employment law 
requirements. 

The Fair Work Commission tells us that:

Resolving workplace issues before they 
grow into disputes can create strong 
commitment to the solution.

The idea is that you have a performance 
support system in place in your service and 
that you are working with staff closely on 
their development and ongoing learning. 

But what if you see issues that are not developing as you would like and coaching and education don’t 
seems to be helping?

After sitting down together and going through these seven steps, hopefully the employee takes what you’ve 
said on board and their performance improves. 

1. Have a conversation that is direct, firm, but polite
In this discussion you should explain to the employee what your expectations are of the employee, and how 
that person is not achieving those standards of performance.

2. Give tangible examples
Provide the employee with examples of how they are not performing satisfactorily. Don’t cloud the 
conversation so that they don’t get what you mean. Giving examples of good quality work will also help the 
employee understand your concerns, plus it indicates the specific areas they need to improve in.

3. Offer some assistance
If feasible, offer counselling or enrol the employee in professional development or training specific to their 
performance needs. This helps educate, boost enthusiasm and confidence in performance. To maximise the 
benefits of this, have them go over what they have learned after the professional development and follow 
up on how they are applying it. Sensitivity in this follow-up will ensure that their confidence increases.

One of the most difficult conversations …
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Mikki Silverman
As CEO of DiffuzeHR, I’m passionate about the implementation of best practice HR, 
and I’m driven by our mission: to be the HR system of choice for SMEs by providing 
both the software and the HR and Legal smarts to succeed, all with a human touch.

4. Set a time frame for review
In the case of concerning performance, whether you review the employee’s progress in a day, week, month 
or quarter, the time frame will depend on the specific issue and the particular performance area. Providing 
too short a time frame to improve may appear as though you are setting up the employee to fail and may 
render the dismissal unfair, but if the issue is serious, you have to respond with appropriate timeframes – just 
be clear why you have chosen the timeframe.
 
5. Give the employee an opportunity to discuss and respond
There might be other factors impacting on the employee’s performance such as other team members that 
aren’t providing the support required to complete the task, or there is a lack of resources. 

Remember, this process should not be a one-way conversation, but an opportunity for you both to 
understand the issues and attempt to resolve them.

6. Offer a support person early
If the process is moving towards formal performance management, including a possible termination, offer 
the employee a support person of their choice. 

7. After the discussion, confirm it in writing
Once you’ve had this conversation, write an email or letter outlining what has been proposed. If the 
consequences of ongoing poor performance could be termination that, too, must be spelled out in the letter 
– this constitutes a warning. Otherwise, the employee may not consider the warning serious or understand 
their employment is actually in jeopardy if they don’t improve. Plus, have the employee acknowledge 
receipt of the email, or sign the letter as a record of the discussion.

Remember, there’s no ‘one-size fits all’ approach to performance management. Each case should address 
the unique circumstances, subject to compliance with your policies, procedures and enterprise agreement 
(if any).

To help you record a performance management discussions of any type, the childHR system offers easy 
to follow template documents.
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Because we all need somebody by our side...

 admin@childaustralia.org.au  |   WA  (08) 9270 6666  |   NT  (08) 8941 4966
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